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THE FOUNDATION COURSE IN PUBLIC SPEAKING
AT THE UNIVERSITY OF TEXAS
WILLIAM RICHARD DUFFEY
University of Texas
THE scholastic year at the University of Texas is divided intothree terms, the first term ending with the holiday vacation.
The courses of instruction are either full, two-third, or one-third
courses—a full course, carrying recitations three hours a week,
and a one-third course running one hour a week for all three
terms of the college year. The recitation periods are one hour
each. All the courses in public speaking offered are elective,
except a one-third course for Engineering students, which con-
sists of a class of about twenty-five each year. The total registra-
tion at the main University is now 2, 619. There are 430 indi-
vidual students taking work in one or more courses in public
speaking. The total registration of freshman men is 569, and
of this number 2S0 are taking the foundation course in public
speaking.
Owing to conditions perhaps somewhat peculiar to this Uni-
versity and to the South, the courses in public speaking are not
given to mixed classes. There is no prohibition against w$men
and men registering for the same course, but in actual practice
the women students, so far as public speaking is concerned, are
instructed in separate classes. We give a full course which is
open only to women of sophomore standing. This is primarily
a training course for teachers, the content, by terms, being as
follows: Oral Reading, Extempore Speaking (Oral Composi-
tion), and Argumentation. The fall term's work in this course
corresponds to the foundation course later described, except that
the practice work consists in oral reading rather than public
speaking.
For the purpose of this article, then, the foundation course in
public speaking is a one-third course offered to men students, and
intended primarily for freshmen. This course is a prerequisite
for all other courses in public speaking. It is a foundation course
in the elements of delivery, and is intended to lay the basis for
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164 THE QUARTERLY JOURNAL OF PUBLIC SPEAKING
succeeding courses in extempore speaking, oratorical composition,
and debating. Although a one-third course* each of the seven
sections meet double time, or two hours a week throughout the
year. The extra hour is considered as "laboratory" practice, and
the plan has the further advantage of guarding against students
electing the course for a "snap/'
The aim is, as I have indicated, to start the student toward the
attainment of greater perfection and power in public speech. In
the accomplishment of this purpose, each instructor uses his own
method. I will now attempt to show, at least in outline, just how
the work is developed'in my own classes.
The method used is instruction by me'ans of coordinate steps,
using Shurter's Public Speaking as the basic text, supplemented
by lectures based for the most part on the Curry books. At the
outset some time is devoted to inducing a right mental attitude
toward the work on the part of the students. We find that the
prejudice of teachers, both in the University and in the high
school, against the traditional "elocutionary" training dies hard
The average teacher of English, for example, is wont to think
that learning to speak means, the mastery of grammar and
rhetoric^ and that all else is worse than useless. Thus students
naturally have wrong ideas as to what training in public speaking
really involves. Hence, about three lectures are first given to
correct these misconceptions. The first lecture treats of four
separate misapprehensions, namely: "that^an orator is born, not
made"; "that training makes a person artificial"; "that giving a
man enough practice, he does not need any technique"; and lastly,
"that a man should be natural and earnest, but there is no need of
training to acquire these qualities." The second lecture is on the
meaning of "Expression." This deals with the relation that
rhetoric has to delivery, and in a general way, how the mind,
body, and voice are coordinated in speaking. The third lecture
touches upon the false notions concerning voice training, cautions
in the misuse of practicing exercises, and in general gives advice
on how to get the best results in working out the problems pre-
sented in succeeding study.
The lectures that follow these, until the Christmas holidays,
are arranged as follows: the first half hour of the period is- given
over to lectures on specific subjects; for example, change of pitch,
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THE FOUNDATION COURSE IN PUBLIC SPEAKING 165
inflections, emphasis, speaker and audience, etc., the last twenty-
five minutes is occupied with putting into practice the technique
learned in the preceding half hour. The lectures, in order, given
by the writer were: a treatise on natural power, talent, and train-
ing, the last part of that hour the students discussed written com-
positions that had been previously assigned dealing with the
natural talents and the training of orators, as for example,
Demosthenes, Curran, Clay, etc.; one on stimulating the mind,
body, and voice; and the last part of the hour the members of the
class were called on to read short selections from the Appendix of
Shurter's Public Speaking, while the instructor showed them how
thinking and the action of their body acted on their voice: as an
example, when one student read in a monotonous tone, he was
shown that his lazy way of standing, with no chest expansion, and
his inability to distinguish between the important ideas and the
subordinate ones were the cause of this monotony. He was
advised to practice certain exercises for breath control, also given
certain selections to learn how to discriminate between ideas.
This second lecture aimed to show the class that their success
in speaking depended on their thinking as well as on how they
used their body and voice.
(It is well to state here that the term "lecture" is used in this
article in the sense of analyzing the lesson from the textbook
assigned for outside study, with the writer's notes on the same
subject.) To continue now with the steps we were discussing;
the value of sense training and observation, conceptions and
apperceptions were next treated, while in the practice period, the
members of the class were called on to read short selections found
in the back of the textbook. The instructor aimed in this period
to explain to the students that delivery was not something nailed
on the outside, and that true expression meant dealing with the
most subtle faculties of the mind coupled and interwoven with
emotional and physical action.
To illustrate. Two problems were use^ d. The class was given
this sentence: "A ship passed the ocean bar." Different students
were called on to give their conception of the word "ship," which
resulted, indeed, in a variety of answers. The instructor drew a
lesson from this, showing that interpretation is a personal matter,
and the reason of one man picturing the word "ship" as a small
fishing trawl, and another as a steamer, and another as a sailing
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schooner, was the difference of imagination and conception. The
next problem was taking the word "ship" to mean a large steamer.
Members of the class were now told to picture this concept.
Again a variety of answers came. The lesson that was drawn
from this was the difference in apperception and the result
shown what would happen on the supposition that the class held
these different apperceptions, in the matter of expression. The
sentence: "The steamer was sinking/' was now taken as an
example. The students that pictured merely the externals of the
steamer; the masts, smokestacks, upperdecks, etc., could not
arouse the same emotions as the student who pictured women and
children aboard, rafts and life-boats, and the amusements of the
decks. The explanation given of this was that our thinking and
our imagination influence our speaking.
The use of examples such as these were continued in every
practice hour, no matter whether the subject was inflection,
change of pitch, emphasis, etc., the difference of course being that
the problems were applicable to the subject matter treated.
Another example might make this more clear. When the subject
of "emphasis" was taken up, a problem was given to make this
phase clear, that when the mind grasps the big central idea, sub-
ordinating the lesser ones, and that when the student has breath
control enough to respond to the thinking of that big idea, em-
phasis follows. Thus it will be seen that the aim of all practice
periods was to awaken in the student a consciousness of his own
faults, and the great importance of the mind and the body.
The following subjects were treated in about five lectures:
Imagination, Memory, Will, Spontaneity, Abandon, Response of
the body, Emotions and Passions, Dramatic Instinct, Assimila-
tion, Personation, and Participation. The practice hours were
still used in the study of problems dealing with these subjects.
Six lectures were given upon the subject of voice and breathing.
Specific exercises in breathing following the methods used by
Dr. Curry, and augmented by exercises found in Shurter's Public
Speaking, Mills's and Winter's books, were employed. These
lectures included a treatment of freedom of tone, unwritten
elements and voice, training the ear, agility, range, tone color,
vibration, tones and words, support and ^strength, and flexibility.
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THE FOUNDATION COURSE IN PUBLIC SPEAKING 167
At about this period, pupils were brought to the platform,
where short memorized paragraphs were employed and the ques-
tion of "poise" was treated. The writer emphasized the fact that
poise was not merely a position, but was "just that place when
the body was responding to the thinking/' To make this con-
crete, an example might be used. A peroration of one of Grady's
speeches was given to a pupil. When, in the middle of this
peroration, the instructor noticed that the emotions of the speaker
were aroused, he suddenly stopped the pupil, showing the class
that when a man is enkindled with his subject, his body cannot
remain lazily slumped nor inactive.
Exercises in harmonic gymnastics were now given, the awk-
ward and slovenly especially were given attention. The practice
hours of at least three lectures were given over to the work of
acquainting the pupils with the platform, each pupil perhaps
reciting five or six memorized lines. The next three lectures were
upon conversation. First, it was shown that a natural, clear,
ordinary conversation (unless the person is perverted by habit)
contains the same elements that must be studied in public speak-
ing. It was shown that in conversation when the mind is held to
an idea, there is a pause in which the breath naturally comes as
well as the new thought, and this same condition was traced in
accentuated conversation. So, too, the elements contained in
conversation were taken up in this order: inflection, change of
pitch, range, pause, silence, and emphasis. Attention of the mind,
discrimination and subordination of ideas, phrase accent, and
movement; the study of these four elements gives rythm; change
of pitch and inflection gives melody; tone color and movement
give harmony; and lastly volume, intensity, earnestness, and
animation give force. In the practice hours, these coordinations
were shown by the employment of selections from the best
literature and from American oratory. The student was given
outside matter on three speeches, Grady's "New South/' Inger-
soil's "Happiness and Liberty/' and Everett's "The Pilgrims."
Inflections were marked as well as emphasis and climax. The
lectures that followed were upon "the speaker and the audience."
They embraced the nature and basis of public speaking, platform
etiquette, personality, poise, getting attention, adapting the voice*
pronunciation, articulation, and enunciation, cautions on the rate
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of speaking, cautions on gestures and pantomime, the covering of
technique, stage~f right, and general suggestions on how a speaker
should adapt himself to different halls and platforms. The final
lectures were upon the different types of audiences, and the
psychology and atmosphere of different occasions.
The last week before examinations was spent in a general
review of important points. At this time the students handed in
reports on specific subjects which had been assigned at different
periods during the term. The list of references included the best
treatises on public speaking, such as Winter, Mills, Curry,
Henderson,, etc. For example, one pupil handed in an article on
Interpretation based on Henderson's "The Art of the Singer/'
adapting the ideas to Public Speaking.
The examination for the fall term comprised questions on the
text-book and lectures. This examination was of three hours
duration, and the rule in this University is that the student must
pass both the examination and the daily work. About twenty-five
failed to pass the final examination this term.
After the Christmas holidays, the instructor had the pupils
choose selections for declamations. Four speeches were the
required number. A word about the character of declamations
used; the textbook, American Oratory of Today, by Shurter, is a
collection of up to the minute, live speeches, adapted to five
minute declamations, and are selections of real literary merit.
All dramatic reading, or that type of elocution which is merely
for the purpose of entertainment, is avoided. Someone might
question here the wisdom of avoiding dramatic readings. To
them we will say that, in the first place, there is a distinct differ-
ence between the interpretation of a- dramatic recitation and a
declamation adapted from an oration. In recitation work, the
pupil merely senses the audience, and loses his own personality in
personating the character in the recitation. It is the aim in using
declamations to convince and persuade the immediate audience
on a subject of present day importance, as for example, Senator
Bailey's "Texas Undivided." When the student takes this de-
clamation, he is not assuming the character of Bailey, nor acting
as Bailey might; he is merely using the ideas of that speech, and
adapts the delivery of these ideas to his own feeling upon the
question. In the second place, the pantomime of dramatic read-
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THE FOUNDATION COURSE IN PUBLIC SPEAKING 169
ing, the outward show _of emotion, are decidedly different from
the pantomime that ought to be employed in declamation.
About eight speeches are heard in a period. When the
students are ready to speak, they address the instructor as they
would a chairman, and they are given the privilege of the floor.
No attempt is made to force men to the platform. Each man
realizes that he must finish before March 13 his four speeches to
gain a passing mark. There is no difficulty in keeping the plat-
form occupied every minute of the period. The instructor gives
instructions and suggestions at the end of every speech. For
example, if he notices a student with poor phrasing, he calls
attention to this fact, and advises a restudy of the step that
treated on phrasing in the fall term. In fact, all his criticism goes
back to those steps treated in this first term. Very often, new
exercises are given to correct certain faults, these are taken from
numerous books on public speaking and voice exercises acquired
by the writer. For example, on the question of articulation, good
results have been obtained by the use of the "Phonetic Triangle"
employed by Weatherspoon of New York.
The students not speaking take notes on each speaker, and try
to arrive at the same criticisms that they believe the instructor
will give. The last five minutes of each class is given up to the
answering of any questions asked, and the disposing of any
particular problems confronting the students. The above is a
treatment of all the work of the winter term. The examination
is given on the lectures of the fall semester and questions are
asked mostly on the application of the principles learned. A
typical question being: What criticisms have you been working
out? What are your main faults, and how are you correcting
them?
This examination is not as long as the fall term. Nor does
it count for as much. The students receive their marks for the
most part on the work in the classroom.
The instruction during the spring term is divided into two
periods. About five weeks are occupied by the student in speak-
ing on selections taken from either American Oratory of Today,
or Winning Declamations and How to Speak Them. A change is
now made in the use of declamation. It will be remembered that
in the preceding term, the student memorized word for word.
Now the student is required to rewrite and memorize his own
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wording of two orations* the aim being* in this part of the term,
not to use the orator's words, but the orator's thoughts, clothed in
the pupil's own words. This serves to train him for the next
period, which is devoted to extempore speech, and which lasts to
the end of the school year.
The method of conducting classes in this period is the same as
was noted in the winter term. Advice and suggestions are offered
at the end of' each speech. Criticisms are now given especially
on the relation of the speaker and his audience, more specific
voice exercises, and, in fact, advanced criticisms on all phases of
delivery. It is in this term that the class has the opportunity of
criticizing each speakef. As previously stated, the pupils take
notes on every speaker. In the other terms criticisms by the class
were merely enumerations of good points and faults, but in this
term the pupils ask reasons of one another concerning different
actions* as for example; one pupil might ask another the reason
for emphasizing a certain word in a sentence, or another might
question the climax. This general discussion proves interesting
and seems to be a source of great help to every speaker*
Two essays are given sometime in this term on the delivery
and the orations of some present day orators. If the pupil shows
any tendency to slight the rewriting of these speeches, a quiz is
given. This examination is based upon some two speeches in the
textbook, the students rewriting these in their own words. This
always keeps the students prepared with material for speaking.
For the last five weeks the students take speeches of local
interest, such as speeches by the members of the state legislature,
or again on questions still of local interest* but which have been
treated by famous American orators; for example, Morris
Sheppardss " 'Stand Pat* Socialism and Democracy," or the
subject of Peace by William Jennings Bryan, or subjects dealing
with the University, treated by some of the alumni. They outline
these orations and with these outlines as guides they speak for
five to eight minutes. Thus it will be seen there is a difference
between the first five weeks and the last five weeks of this term.
In the first half the student is memorizing his own wording of
another's thought, and in the second half he is employing
another's outline using his own thoughts and words. About fifty
speeches are heard this part of the term, and, as there is no final
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THE FOUNDATION COURSE IN PUBLIC SPEAKING 17*
examination, the student must pass what might be termed a "test
speech." He must also pass in four completed outlines.
This class of extempore speech must not be confounded with
an entirely separate and distinct course offered here in this Uni-
versity. These five weeks we are now treating of are merely part
of the foundation course.
It will be seen that the aim in this foundation course is always
to make the student learn, one step at a time, before Christmas,
and show the knowledge of all the steps when he is speaking his
declamations during the last half of the year.
There are many difficulties to be overcome in this foundation
course, but results so far have been gratifying. If students are
started aright, the instructor may have the satisfaction of know-
ing that he is doing his part toward bringing his profession into
its proper sphere in university instruction.
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